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Pupil premium strategy statement 

This statement details our school’s use of pupil premium funding for the 2025 to 2026 academic year to help improve the 
attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s 
spending of pupil premium had within our school.  

School overview 

Detail Data 

School name Strand-on-the Green Junior 

Number of pupils in school  362 pupils      /   91 PPG 

Proportion (%) of pupil premium eligible pupils 26.5% 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2024/25 to 2026/2027 

Date this statement was published 31 December 2025 

Date on which it will be reviewed June/December 2026 

Statement authorised by Ruth Woods 

Pupil premium lead Gill Coulton 

Governor / Trustee lead Anna Williams 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £124,230 

Pupil premium funding carried forward from previous years £0 

Total budget for this academic year £124,230 
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Part A: Pupil premium strategy plan 

Statement of intent 

Strand’s guiding principles prioritise equity and ambition for all. Our aim is that all children, irrespective of 

circumstance, can achieve the academic outcomes fundamental to success in education and beyond. This pupil 

premium strategy is the means by which we support disadvantaged and vulnerable pupils to overcome barriers to 

success. It is predicated on the following goals: 

a) Learners in the disadvantaged group will achieve the age-expected standard or higher in RWM combined 

or, where applicable, 

      b)    Outcomes at the end of KS2 demonstrate that gaps are closing from starting points 

  
In line with recognised best practice, our strategy has three core approaches:  

• Maximising high quality teaching and learning for all pupils (known as ‘quality first teaching’ or QFT)  

• Targeted intervention for groups and individuals  

• Wider actions that encompass non-academic support such as behaviour, attendance or wellbeing. 

Priorities for funded activity are selected or adjusted annually within each of the core approaches. Selection is 

based upon assessment of pupil need, evidence of positive impact and an evaluation of current contextual factors. 

The QFT and targeted intervention approaches are typically focused on English and maths so as to prioritise the 

foundational skills pupils require for sustained educational success.  

The principles that underpin our strategic approach are as follows: 

• Evidence based – we refer to national benchmarks, research and efficacy data to inform our selection of 

programmes and approaches eg use of the EEF Toolkit and pupil premium guides 

• Targeted and universal provision - in line with the evidence, we know that allocating funding to actions 

that improve educational outcomes for all learners (QFT) is often the most effective means of supporting 

disadvantaged pupils. This is supplemented by targeted intervention to tailor learning support to the 

needs of individuals or groups of pupils, and includes small group and one-to-one tutoring.  

• Responsibility of all – all staff are responsible for supporting disadvantaged pupils and implementing our 

strategy in their particular context. 

• Intervene early/transition readiness– the aim is to intervene as early as possible in Year 3, particularly 

with phonics/reading fluency. Equally, preparation for the next phase of education means striving for 

learners to reach age-expectations by the end of Year 6.   

• Strategic approach – co-ordinating actions to dovetail with SEND, attendance and wider school 

improvement priorities is the best route to effective implementation.  
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Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged pupils. 

Challenge number Detail of challenge  

1 Reading Assessment data show below age-expectation reading disproportionately affects children 
within the disadvantaged group. The mean age-standardised score at baseline is typically 
between 92 and 95 with a gap of between 7 and 10 standardised score points below the mean 
score of other pupils.  Barriers to reading include the following: 

• Gaps in phonic knowledge (applies to a small minority of children) 

• Failure to acquire automaticity in word recognition (fluency)    

• Less reading for pleasure which also adversely impacts fluency 

• Gaps in vocabulary and/or background knowledge which impede comprehension  

2 Writing Internal assessments and book scrutiny show around 50% of disadvantaged learners 
struggling to reach or maintain age expectation with the following barriers evident: 

• Underdeveloped transcription skills (handwriting and spelling)  

• Insecure sentence construction and sentence fluency 

3 Maths Internal assessment data show more disadvantaged than non-disadvantages learners needing 
to catch up to age expectation. Barriers include the following:  

• Insecure knowledge and retention of number facts and times tables 

• Conceptual gaps in challenging areas such as fractions and measures 

• Insecure understanding of mathematical or contextual language (spoken language) 

• Challenges with independent application and transfer of skills to solve problems 
However, many disadvantaged pupils achieve at age expectation and some beyond this, hence 
the importance of support to maintain performance.   

4 Intersectionality 
with other 

barriers 

Children experiencing multiple vulnerabilities are at increased risk of underachievement. This 
creates additional challenges in ensuring that actions intended to support do not conflict with 
one another.  

•  37% of our pupils eligible for Pupil Premium are also on the SEND register 

•  47% of children with an EHCP are disadvantaged.     

• A small but significant number7 present with social, emotional or behavioural difficulties 
which put them at risk of disaffection, underachievement or even suspension/exclusion.  

5 Attendance Lower attendance or higher persistent absence rates disproportionately affect this group 

• Attendance of PPG last academic year was 92.1%  

• 43% of persistent non-attenders are in the disadvantaged group 

6      Personal    
development 

Monitoring data show a fluctuating gap in wider participation between disadvantaged and 
other pupils, including the following:  

• Participation rate in clubs, performance, positions of school responsibility etc 

• A lack of confidence and/or fluency in self-expression can limit participation in curricular 
and wider enrichment activities. 

• Two residential visits, trips and clubs provide monetary challenges for families. 
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Intended Outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they 

have been achieved. 

Intended outcome Success criteria 

 

Levels of reading 
competency increase from 
starting point amongst the 
disadvantage group.  

• All pupils learn to crack the code at the earliest possible opportunity. (RWI 
and RWI Fresh Start assessments).  

• Age-appropriate fluency is comparable to non-disadvantaged, accounting for 
starting points (Assessment fluency probes / standardised test data). 

• Reading engagement becomes more widespread or habitual within the 
disadvantaged group (eg increased interest in stories & books, improved 
stamina or achievement(Parent/teacher/child feedback; online library record) 

Fluency in essential 
components of writing and 
maths improves amongst 
disadvantaged learners. 

• Progress over time in addressing handwriting and spelling gaps is apparent in 
book scrutiny and assessment data (spelling tests) 

• Improvements in sentence fluency are also evident (Teacher assessment/book 
scrutiny) by December 2026 and in overall writing attainment by 2027 

• Assessment data (probes) show improved performance in recall of number 
facts and times tables (probes data) 

• NFER assessments show disadvantaged pupils maintaining expected 
performance (keeping up) or making incremental gains (catching up) over the 
key stage.  

KS2 RWM outcomes for 
disadvantaged pupils 
compare well to non-
disadvantaged benchmarks 

• Attainment of disadvantaged pupils in RWM combined continues be 
comparable to non-disadvantaged pupils nationally controlling for prior 
attainment/starting points where applicable (disadvantaged gap remains low 
or positive) 

• Learners with the potential to achieve above age expectation maintain this 
standard  (KS2 high score) 

Rates of attendance 
amongst the disadvantage 
group improve or are 
comparable with non-
disadvantaged.  

Attendance rates show sustained improvement for the disadvantaged group by 
2027-2028. 

• The number of pupils within the disadvantaged group 

• Rates of persistent non-attendance reduce at an individual level amongst 
disadvantage pupils in 2024/2025.  

Actions support wider 
engagement with 
enrichment activities. 

Participation and engagement of disadvantaged pupils increases in 2025/6 

• Financial hardship does not prevent any pupils from participating in trips.  

• Participation of those eligible for Pupil Premium in positions of responsibility 
or leadership is maintained or increased to be in line with other pupils by 
2028 eg election for team captain, school council, eco-committee, reading 
ambassadors, community events etc  

• Teacher feedback suggests increasing confidence and fluency in verbal 
communication  
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Activity in this academic year 
This details how we intend to spend our pupil premium this academic year to address the 

challenges listed above. Funding is divided between our three strategic approaches.  

Teaching  

Budgeted cost: £79,847                    

Activity Evidence and rationale that supports this approach Challenge 
number 

Additional teacher for 
Reading 

Provision of an additional 
teacher for the delivery of 
reading sets in all year groups 
(30 mins per day, 4 days per 
week, on average) 

+ additional teacher for English 
in Y6. 

• Creating four (rather than three) attainment-based sets for the 
teaching of reading ensures reading provision is well matched to 
learner need eg texts matched to reading level, targeted vocabulary 
teaching, stage-appropriate scaffolding for book talk, scope for use of 
pre-teach etc  

• More favourable staff-pupil ratios increase supervision and support for 
disadvantaged learners, particularly those working below age 
expectation.  

• Historic school level data going back years demonstrate the 
effectiveness of this provision eg NFER reading assessments that 
improve over time; years of above national end-of-key-stage outcomes 
in reading, including strong outcomes for disadvantaged pupils.   

• https://academic.oup.com/esr/article/41/5/722/7925690 

• https://schoolsweek.co.uk/no-evidence-streaming-and-setting-harms-
poorer-pupils-outcomes-study  

1, 2,  

Specialist subject 
teaching 

French and music teaching 
across the school (including 
brass instrument provision in Y4) 

• By allocating a portion of Pupil Premium funding to French and music 
provision across the school, all pupils benefit from QFT delivered by 
specialists in these subjects (Ofsted, Peer challenge etc) 

• All pupils learn to play a brass instrument for at least a year, including 
all disadvantaged pupils (see wider enrichment) 

• Importantly, this also releases class teachers to target additional 
support to disadvantaged pupils (see next section - academic support) 

6,2,3 

Staff CPD 

 

Role specific training from 
outside providers for 
individual staff members.  

 

 

 

• Phonics training – RWI Fresh Start for selected LS staff. Provider 
training for LS staff (TAs) has been shown to increase programme 
fidelity. The evidence base for synthetic phonics is clear with RWI an 
endorsed provider by the DfE  Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

• Reciprocal reading (FFT) training is taking place this year. In time, this 
will provide an evidence based comprehension intervention.  

 https://educationendowmentfoundation.org.uk/projects-and-
evaluation/promising-programmes/fft-reciprocal-reading 

• EAL: selected courses from Hounslow Language Service is being used to 
train staff covering this role.  

• Other as required. 

1,4 

https://academic.oup.com/esr/article/41/5/722/7925690
https://schoolsweek.co.uk/no-evidence-streaming-and-setting-harms-poorer-pupils-outcomes-study
https://schoolsweek.co.uk/no-evidence-streaming-and-setting-harms-poorer-pupils-outcomes-study
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/projects-and-evaluation/promising-programmes/fft-reciprocal-reading
https://educationendowmentfoundation.org.uk/projects-and-evaluation/promising-programmes/fft-reciprocal-reading
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Curriculum and 
assessment resources 

 

• Standardised tests and 
assessments  

• Subscriptions  

• Software 

• Reading material 

 

• Purchase of CAT assessments for Y4. Contribution to NFER annual 
summative assessments Y3-5. Subscription to FFT – fluency probes for 
targeted individuals Reputable standardised assessment materials 
support reliable and valid assessment. CATs are used to screen for 
potential underachievement.  
https://educationendowmentfoundation.org.uk/education-
evidence/guidance-reports/literacy-ks2 

• Purchase of annual site licence for Clicker software for Writing.  

Supports text production for pupils with language deficits, poor motor 
control or working memory difficulties. It is motivating and rich in 
wider curriculum material, enabling pupils to demonstrate 
understanding through scaffolded text composition. This resource will 
particularly benefit disadvantaged pupils who also have SEND.  

• Purchase of subscriptions to online materials eg graded texts, adapted 
curriculum materials. Appropriately matched texts and adapted 
materials in sufficient quantity help to provide the necessary practice 
for fluency development. 

1,2,3,4 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 37,179             

Activity Evidence that supports this approach Challenge 
number 

Y6/Y5 academic 
tutoring: maths, 
reading and writing 

Historic school level data show that our Y6 tutoring programme – 
established over a decade ago - is highly effective in supporting 
disadvantaged learners to catch-up to age expectations or beyond.  This 
includes tutoring for higher achieving disadvantaged pupils. ( ISDR for 
historic attainment in maths and reading; tutoring data for disadvantaged 
pupils achieving the national standard, or beyond) One to one tuition | EEF 
(educationendowmentfoundation.org.uk)Small group tuition | Toolkit 
Strand | Education Endowment Foundation | EEF 

3, 1, 2 

Phonics/reading 
fluency interventions  

The following well established programmes are used for reading 
intervention: RWI, RWI Fresh Start and Catch-up Reading (fluency). Efficacy 
data is available from EEF.  

1,4 

Reciprocal reading  Implementation is scheduled for the second half of this year. See previous 
section for evidence/EEF validation.  

1,4 

Other targeted 
academic support 

 

 

The value of ‘keep up’ support is now widely recognised, particularly with 
respect to disadvantaged learners. Class teachers released during 
music/French provide tutoring/keep up support, which where applicable 
can also be used to mitigate impacts of absence.  

 

2,3, 5,6 

 

 

 

 

 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
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Wider strategies 

Budgeted cost: £18,046 

Activity Evidence that supports this approach Challenge 
number 

Attendance 

Securing good or improved 

attendance: funding a PSA; 

supporting a review and update 

of attendance measures. 

Pre-pandemic Strand attendance data for disadvantaged pupils provide 
compelling evidence that funding of a PSA is effective in reducing 
absence rates and supporting families in need. Priorities this year 
include an evaluation and update of our attendance procedures in line 
with best practice nationally 

5 

Personal development 

A portion of funding towards 

two TLR posts which include 

aspects relating to inclusion 

Two TLR posts awarded for (i) Oversight of personal development 
including supporting participation of disadvantaged pupils in wider 
school activities and (ii) Development of oracy which will include 
targeted support of communication skills, specifically for disadvantaged 
pupils through a targeted programme of preparation to stand for 
election for school council or team captain. Oral language interventions 
| Toolkit Strand | Education Endowment Foundation | EEF  School 
clubs take-up and team captain election data show previous success of 
these approaches.   

6 

Enrichment 

Funding for trips, visits, clubs, 

extra-curricular etc 

Support for disadvantaged pupils to participate in school clubs and 
places on the Y5/6 residential visits to ensure that financial hardship 
does not limit access.     

Previous years show improved take-up of these trips as a result of 
financial support with resulting benefit to personal development. 

6 

Pastoral support 

Behaviour support (consultant 

and AP including outreach) for 

children at risk of suspension or 

permanent exclusion.  

Multiple vulnerabilities are associated with increased risk of poor 
outcomes. This includes children with identified or emerging SEMH 
and/or other behavioural difficulties. Use of the funding for early 
intervention helps to reduce the likelihood of suspension/exclusion and 
can help to provide support and manage challenges while waiting for 
SEND funding.   

4,6 

Total budgeted cost: £135,072 

https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

Our assessment of the impact that our pupil premium activity had on pupils in the 2024 to 2025 

academic year is as follows.  

End of key stage outcomes for disadvantaged pupils: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

• Outcomes for the Strand disadvantaged group in combined RWM exceeded national non-disadvantaged pupils resulting in 

a positive gap of 2 in 2025 up from a negative gap of -22 in 2023.      .  

• At the individual subject level, the attainment of disadvantaged pupils was close to matching non-disadvantaged pupils in 

maths (gap -1) and writing (gap -7) and exceeded in reading (positive gap +2) 

• This cohort had no KS1 prior attainment data. However, through CAT assessments, we were able to identify 

underachievement, including in more able pupils. Additional intervention (tutoring) and flexible grouping resulted in 21 % 

of the disadvantaged group achieving a high score/greater depth.  

3 year trend: This is the third consecutive year that outcomes at the expected standard in RWM have risen after a post-

lockdown fall in attainment for the disadvantaged group in 2022.  
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All disadvantaged pupils in this cohort received one to one/small group tutoring at some point during the final term of Year 5 

and the first two terms of Year 6. Tutoring continues to be our most impactful provision in maths, alongside the QFT provision 

of an additional teacher for reading across the school and targeted support/intervention to supplement this for individuals.   

In Years 3-5,  the evidence of positive impact on outcomes includes:  

• Incremental gains in reading attainment resulting in an increase of mean score for the disadvantaged group of 9 

standardised score points between baseline and the end of Year 5.  

• Over 95% of the disadvantaged group making expected or better progress across in reading across each cohort.  

• Improved overall attendance of the disadvantaged group. 

• Increased rate of participation in clubs take-up.  

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the DfE identify which ones are popular in England 

Programme Provider 

  

Service pupil premium funding (optional) 

N/A 
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Further information (optional) 

Actions which have no additional attached cost include the following: 

 

• Introduction of ‘Supportive Strandites’ during this PP strategy cycle, a ‘take under your wing’ 
culture, designed to strengthen the support network of vulnerable children 

• Disadvantaged /vulnerable learners within each year group/setting are (unknowingly and 
informally) linked to an adult who also works in the year team. The adult then has watchful 
oversight of their named pupils. Each week the adult tries to ‘check in’ with the child, take an 
interest in their learning, achievements and provide encouragement eg recommend a reading 
book, support with organisation eg book changing, homework or whatever is most beneficial. 

• Book exchange: this enables families to supplement or exchange books for the home.   

• Mentoring for team captains: self-expression/confidence building to support children standing 

for competitive, peer election.  

 


